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Section C

https://www.celt.iastate.edu/instructional-strategies/effective-teaching-practices/revised-blooms-taxonomy/
https://www.celt.iastate.edu/instructional-strategies/effective-teaching-practices/revised-blooms-taxonomy/
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Attach sample questions and/or activities. 

In selecting an appropriate assessment activity, carefully consider the following:  

1. Appropriate student response format. 
 
In selecting an appropriate stimuli and response format for an assessment activity, it is 
important to consider the depth and breadth of the knowledge and skill to be assessed, 
whether to use open versus closed response questions, and the appropriateness of 
performance based assessment. 
 
Depth and breadth of knowledge/skill 

When determining assessment methods, it is important to consider the knowledge and 

skills of interest, as well as the cognitive level(s) of the task specified (e.g., Bloom’s 

taxonomy).  A poorly selected assessment method may results in a disconnect between 

learning objectives and the assessment (Osborne & Wagor, 2004). 

While there are various ways to assess knowledge and skills, all are not equal in their 

ability to measure the depth and breadth of student learning.  

¶ Some methods of assessment lend themselves better to assessing lower levels 

of cognitive understanding/proficiency by asking students to identify or recognize 

information (e.g., multiple choice, matching).  

 

¶ Other methods of assessment are more appropriate for assessing higher levels 

of understanding by asking students to explain and analyze information or 

develop a product (e.g., short answer, essay, role play).  

 

It may be possible to use multiple choice questions to assess higher order thinking, but 

the questions must be written in a way that reflects higher order thinking processes 

(Osborne & Wagor, 2004). 
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o Use systematic scoring procedures such as rubrics, scoring guides, or 
exemplar papers or projects for each level of grading (Brookhart, 2004; 
Nitko & Brookhart, 2011). 

 
Validity refers to the extent a test’s content represents the knowledge and skills being 
learned as well as the soundness of your interpretations and uses of student’s 
assessment results (Nitko & Brookhart, 2011). Below are several considerations for 
improving the validity of assessment results:   
 

¶ Assessment information should be directly related to course objectives. 
Assessment should match the identified knowledge and skill domains, represent 
the depth and breadth of knowledge required, and reflect the cognitive level of 
the task (recall or higher-order thinking) (Brookhart, 2004; Nitko & Brookhart, 
2011).  
 

¶ 
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¶ 25 percent of students will fail to meet expectation. 
 

Section I Guiding Questions: 
1. What is the basis for criterion expectation (e.g. departmental standards, 

university standards) of student performance? 
2. What is the criterion expectation for aggregate student performance? 
3. Was the criterion for aggregate student performance met? 

 
Section J: Assessment Implementation        
 
Construct a plan to implement the assessment.  This process is multifaceted and 
involves several key decisions.    
 
The mechanics of assessment administration will vary depending on the number of 
students being assessed, the frequency of assessment, the type of assessment activity, 
and method of evaluation selected. Consider the following examples and gasM26.3i12(n)-3(vity, )] TJ
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Section K: Review & Analysis of Findings        

Develop a plan to review and analyze findings.  Whether you use objective questions or 
representative work samples, the work needs to be reviewed and analyzed by a group 
of departmental members in light of the criterion for aggregate student performance 
(Section I). 
 
Section K Guiding Questions: 

1. Where and how will these samples be stored until they are evaluated?  
2. Who will collect, collate, tabulate the results? 
3. Who will review and evaluate the assessment data with consideration of the 

student performance criterion? 
4. When will the review and evaluation of assessment data occur (e.g. during vs. 

end of term)?  
5. Who will be responsible (e.g. individuals, Assessment Committee) for 

determining that aggregate student performance met the criterion proficiency?  
 

Section L: Dissemination of Findings         

Describe a dissemination plan for the assessment findings. To increase the utility of 

assessment results, one must consider the specific interest(s) of those who will be using 

the data (Serban, 2004). Comprehensive assessments will provide information that may 

be utilized internally (e.g., instructors, students, assessment committees, 

administrators) and externally (e.g., regional or professional accreditation committees) 

(Aloi, Gardner, & Lusher, 2003). 

Section L Guiding Questions: 

1. What internal (e.g., department, General Education Council) and external groups 

(e.g., accreditation) will review your findings?  

2. Who will be responsible for reporting the findings to interested groups? 

Section M: Preparation for Assessment Report & Use of Findings    

Develop a plan to ensure that assessment findings may easily translate into the 

General Education Council Assessment Report.  The Assessment Report document 

may be accessed through the following link 

(http://www.valdosta.edu/administration/university-assessment-committee/program-

review.php). Preview this document to assist in this stage of planning. Check with the 

General Education Council for Assessment Report submission deadlines. 
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Describe how the assessment findings may be used for curriculum enhancement. To 

develop a comprehensive plan for improvement, it may be important to use data 

obtained from direct assessment (e.g., exams, projects, portfolios) and indirect 

assessment (e.g., surveys, interviews, focus groups) of student learning (Palomba & 

Banta, 1999). It is common for instructors to implement direct assessment techniques in 

measuring student outcomes. However, implementing multiple assessment methods 

may yield richer information about the curriculum, instructional approaches, and student 

learning outcomes, thus facilitating curriculum improvement decisions.  

Our responsibility as educators goes beyond simply reporting assessment information. 

“Our deeper obligation-to ourselves, our students, and society-is to improve.” (Principle 

9, AAHE, 1992). Therefore, once data is reviewed and analyzed, it is important to 

determine what changes should be made if students do not demonstrate the knowledge 

or skills at the desired level of proficiency. If the assessment data suggests that 

students are achieving, the decision may be to continue doing what one is doing. If 

students aren’t achieving, what changes should be made? (Osborne & Wagor, 2004). 

Section M Guiding Questions: 

¶ Who will prepare the Final Report? 

¶ How will the collected data be used in the Final Report? 

¶ What influential factors (e.g., course curriculum, teaching methods, student 

motivation, etc.) will be evaluated in light of the results?  

¶ What changes (if any) may need to be made if students do not demonstrate the 

knowledge and skills for an objective at the articulated proficiency level? 

 
Submission. Before the start of the term in which the assessment will occur, the 
department head should email the completed plan to the Chair of the General Education 
Council at assessment [at] valdosta.edu.   
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